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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	214

	Proportion (%) of pupil premium eligible pupils
	9.81%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2028

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	September 2026,7 &8

	Statement authorised by
	Rebecca Wright

	Pupil premium lead
	Jill Rae

	Governor / Trustee lead
	Claudia Forero-Green


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 20421.94

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£20421.94


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The core objective of our Pupil Premium strategy is to create a safe, inclusive, and nurturing environment where all pupils—regardless of faith, culture, ability, or background—are accepted, supported, and empowered. We recognise that some of our pupils come from diverse home contexts, and that each pupil is on their own academic and spiritual journey. This includes those with special educational needs and disabilities (SEND), and those facing disadvantage. We ensure that every child receives the support, guidance, and challenge they need to thrive.
Safety and wellbeing are at the heart of everything we do.
We work tirelessly to ensure that all pupils feel secure, respected, and free from harm—emotionally, physically, and socially. We foster a culture of kindness, courage, and ambition, where pupils are encouraged to be the best they can be.
We embody the experience of an inclusive community:
· Where everyone contributes according to their gifts and receives according to their needs.
· Where difference is celebrated and diversity enriches us all.
· Where barriers are removed and opportunities are created for every learner to flourish.
We have considered the challenges faced by all disadvantaged pupils, including those who have a social worker and/or are young carers. The activities we have outlined in this statement are also intended to support their needs, regardless of whether they are otherwise disadvantaged or not.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our schools. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our focus is on three key principles:
1. Early intervention: We will work to close the attainment gap from the earliest possible stage, as evidence shows that gaps widen as children progress through school.
2. Individualised approach: With a small cohort, we can provide bespoke, intensive support tailored to the specific needs of each disadvantaged pupil.
3. Whole-school improvement: Our strategy for improving outcomes for disadvantaged pupils will also benefit the wider school community, raising standards for all.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge 
	Detail of challenge 

	1. 
	Internal and external assessment indicates that attainment of disadvantaged pupils in writing is below that of their non disadvantaged peers.  

School analysis tells us that the two most significant barriers in writing are vocabulary and fluency in transcription skills.

This gap is evident when children enter our Early Years and in our Year 6 outcomes.

By the end of key stage 2, Writing can be an obstacle to achieving EXS RWM combined.

	2. 
	Internal and external assessments indicate that Maths attainment among disadvantaged pupils is sometimes below that of non-disadvantaged pupils.

School analysis tells us that some of our PP children are less able at applying their Maths knowledge and skills, reasoning and articulating what they know

Our disadvantaged children with multiple disadvantage are less successful at reaching ARE

	3. 
	Scrutiny of assessments, observations and discussions with school staff indicate underdeveloped oral language skills and vocabulary gaps among some disadvantaged pupils. These are evident from entry into Reception where some disadvantaged pupils join our school without the secure level of oracy as their non disadvantaged peers.  

As these children progress through the school their vocabulary development is not as rich, varied or enhanced as their non disadvantaged peers. 

By the end of key stage 2, writing remains an obstacle to achieving EXS, and GDS, RWM combined for some disadvantaged pupils in particular.

	4. 
	In a semi-rural, affluent area, there is a risk that our disadvantaged pupils do not experience a comparable range of activities, that enhances cultural capital, as their non disadvantaged peers. 

The cost of enrichment activities, such as school trips or after-school clubs, can also be a barrier to participation, inclusivity and a sense of belonging. 

Occasionally, disadvantaged pupils show higher levels of anxiety and are at higher risk of EBSA.

	5. 
	While general school attendance is good, some disadvantaged pupils have higher rates of persistent absence, indicating underlying non-academic or family challenges that need to be supported.

We want to continue to close this gap between disadvantaged and non-disadvantaged pupils.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved attainment in Writing for PP pupils
	KS2 writing outcomes in 2026/27 and beyond, for EXS and for GDS, show that more disadvantaged pupils meet the expected standard and are closing the gap with their peers.

KS2 combined outcomes are more in line with their St John’s peers.

Assessments, observations and feedback from school staff indicate more disadvantaged pupils have effective communication skills and orally use more formal academic vocabulary by the end of key stage 2.

The EYFS environment enables language development for all with a focus on our disadvantaged children so that no pupil is unable to communicate effectively due to disadvantage alone. 

The teaching of transcription in EYFS and KS1 better develops fluency secure strong foundational skills for all our children so that our disadvantaged children move into KS2 with secure foundational skills in writing, with the vast majority of children working at ARE at the end of KS1.

	Improved attainment in Maths for PP pupils
	KS2 maths outcomes in 2026/27 and beyond, for EXS and GDS, show that more disadvantaged pupils meet the expected standard and are closing the gap with their peers
.
Assessment monitoring and analysis demonstrates the Maths Mastery pedagogy is inclusively improving outcomes for all children particularly the most disadvantaged.

Disadvantaged outcomes in KS2 improve across all year groups. 

	Communication and Oracy are a school-wide strength
	By the end of Early Years Foundation Stage (EYFS), the proportion of PP pupils achieving a 'Good Level of Development' will more be in line with or above their non-disadvantaged peers.

Language development in KS2 enables more disadvantaged children to be working at ARE in each year group.

Fewer children experience writing as a barrier to achieving combined ARE at the end of KS2.

Across the school, no pupil is unable to communicate effectively due to disadvantage alone and therefore having a positive impact on behaviour and attitudes to learning.

	Enhanced personal development, confidence, and sense of belonging
	Financial considerations are no longer a barrier to pupil participation.  Sustained equity between disadvantaged and non-disadvantaged pupils in school events and school representation.

High numbers of disadvantaged pupils continue to ac cess the positive enrichment activities offered by ODBST schools

Sustained high levels of equity are demonstrated by qualitative data from pupil voice, pupil and parent surveys and school leader observations.

	High attendance maintained for all PP pupils
	Sustained high attendance by 2026/27 demonstrated by:

· the attendance gap between disadvantaged pupils and their non-disadvantaged peers continues to reduce so remaining smaller than the national gap 

· the percentage of disadvantaged pupils who are persistently absent reduces and is smaller than the national gap  

· reduced numbers of disadvantaged pupils who are EBSA or who are at risk of being EBSA



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.  The EEF recommends a tiered approach to Pupil Premium spending, focusing on high-quality teaching, targeted support, and wider strategies.
Tier 1: High-quality teaching 
Budgeted cost: £ 5421.94
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Senior leaders responsible for supporting quality first teaching across the school. 

Trust wide leadership group for promoting effective school strategies around disadvantaged learners
	DfE, 2015: Having a senior leader responsible for disadvantaged pupils is essential for addressing barriers such poor attendance, low aspirations, and limited life experiences. This leadership ensures targeted interventions and aligns performance management with strategies to improve disadvantaged outcomes. Cordingley et al., 2014; 

DfE, 2015: focused leadership on disadvantaged pupils drives significant improvements by aligning professional development with their needs 

UCL Institute of Education: leaders who engage with professional learning focussed on equity are more effective in implementing strategies that support disadvantaged learners.
	1,2,3,4 & 5

	Trust wide speech and language programme to develop teacher skills and to support strategies for pupils with SpL needs

EYFS leader groups and focus on SEP work in schools around developing oracy amongst disadvantaged pupils
	EEF Mastery Learning, Metacognition 

SEND Code of Practice: Individual Instruction from effective assessment and identification of individual need.
	3

	Bespoke English network group to focus on improving outcomes for underachieving 
disadvantaged pupils in writing 

Continued Trust wide writing programme to skill leaders, teachers and support staff
	EEF Mastery Learning, Metacognition, Collaborative learning and the effectiveness of strong Feedback for pupils 
DfE writing framework 
https://assets.publishing.service.gov.uk/media/686e7 890fe1a249e937cbecb/The_writing_framework.pdf
 
DfE reading framework 

https://www.gov.uk/government/publications/the reading-framework-teaching-the-foundations-of literac


	1

	Access to bespoke ODBST Maths Hub group with resources and CPD (including Teaching for Mastery training)
	EEF: Research shows monitoring and evaluation are essential to effective Pupil Premium implementation, highlighting the importance of regular meetings to ensure fidelity and ongoing improvement.
	2



Tier 2: Targeted academic support   Budgeted cost: £ 5000 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enhanced support from the ODBST School Effectiveness Partner with identified strategies and training for staff
	EEF: improving teaching is the single most important lever for closing the attainment gap. 

UCL Institute of Education: leaders who engage with professional learning focussed on equity are more effective in implementing strategies that support disadvantaged learners
	1&2

	Phonics 'keep-up' and reading comprehension interventions

	Keep-up phonics involves targeted interventions for pupils who have fallen behind in phonics and early reading skills. This programme focuses on reinforcing essential sounds and decoding strategies through intensive, small-group or one-on-one sessions.
	1 

	Maths mastery interventions


	Maths mastery-based curriculum with small, sequential steps aligned with strong pedagogical research. This method provides a solid framework for closing attainment gaps, offering structured learning and progression for all pupils. Its mastery-based approach is particularly valuable for disadvantaged pupils, as it builds confidence and strengthens core skills.
	2

	Developing the EYFS Environment
	The Reading Strategy and 
Writing Framework have influenced our strategy of the ‘will’ and the ‘skill’ to write.  We have increased our writing opportunities and our adult led writing sessions
The environment is more language rich, accessible and directly tailored to the cohorts needs.
The physical space has been reorganised to enable the effective teaching of transcription skills and further development through continuous provision. 
Develops in Quality First Teaching particularly benefit our disadvantaged children.
Working closely with the Bucks EYFS team offers expertise and CPD for our 2 EYFS teachers.
	1

	St John’s bespoke writing curriculum
	Our writing curriculum has been designed to specifically to meet the needs of the St John’s child.  It is well sequenced with structured opportunities for adaptation that a solid framework for closing the PP gap in terms of academic ability and cultural capital.
Our assessment framework including ‘way-points’ understand the children’s next steps in learning and can adapt their teaching accordingly for all our children, particularly the disadvantaged who are always our focus
	1

	Feedback and Marking
	Our new feedback and marking policy and system has been designed to benefit all, while prioritising disadvantaged children.  Daily feedback sheets clearly identify any gaps in learning and the children’s next steps so that disadvantaged children keep up and are prioritised.  Keep up sessions maintain pace of learning, building on prior knowledge so that fewer catch up sessions are needed. 
	1,2,&3


Tier 3: Wider strategies 
Budgeted cost: £ 10000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Developing Cultural Capital through St John’s Passport
	Research shows that extracurricular activities greatly enhance disadvantaged pupils’ Cultural Capital, enriching their engagement at school and supporting a sense of belonging.  We created the St John’s Passport specifically for the disadvantaged children, but for the benefit of all our children to create an environment of opportunity and excitement for all.
	4

	Funding available for Pupil Premium Funded pupils to enable them to participate in extra curricular enrichment activities (including music tuition, school trips, residential, after school clubs etc
	Research  shows that extracurricular activities greatly enhance disadvantaged pupils’ engagement with school and help develop key life skills like teamwork and responsibility. These activities reinforce classroom learning and promote a well rounded education. However, the Sutton Trust Report (2015) highlights persistent social inequalities, with many disadvantaged pupils lacking equal access to these opportunities, making it essential to address this gap.
	3 & 4

	Social and Emotional Learning (SEL) provision is given a high priority across the school.
	Investing in staff training and materials for explicit SEL teaching. Providing sufficient ringfenced allocated time for ELSA to carry out specific and measurable Programmes. 
Providing 'calm zones' around the school site helps to develop self-awareness and regulation skills.
	3 & 4

	Embedding principles of good practice set out in the DfE’s guidance on working together to improve school attendance. 
Implementation of ODBST attendance policy and strategy This will involve training and release time for staff to develop and implement new procedures.

Training for DSLs Monitoring of attendance by ODBST leaders

	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
	4


Total budgeted cost: £ 20421.94
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Teaching and Learning 
· IDSR analysis shows that at the end of Key Stage 2 (2024–2025), disadvantaged pupils at St John’s achieved above the national average in reading and mathematics at the Expected Standard. As a result of our PP strategy our disadvantaged outcomes at the end of KS2 were Reading 83%, Writing 66%, Maths 83% with combined (RWM) 66%.  Although our outcomes for PP children are above the National average, we continue to work on closing the gap between disadvantage and non-disadvantage at St John’s.
· As a result of the ODBST writing project to benefit all children, in the majority of KS2 classes most PP children made accelerated progress in writing.  However, a gap between PP and Non PP attainment in writing remains.
· Progress and outcomes in Maths were not as strong as we had targeted.  There is a strong Maths Lead in place who is leading the Maths Mastery programme, and we are expecting accelerated academic progress in Maths for 25/26.
· Good provision in the EYFS ensured that our 1 disadvantaged child achieved GLD at the end of the year. Our effective transition procedures identified that of the 2 PP children joining us in the academic year 25/26, one of them has identified Speech and Language difficulties, therefore we have adapted our curriculum to provide more opportunities for oracy, particularly spoken language practise, in line with medical professional advice.
Behaviour and Attendance
· Behaviour data indicates no fixed‑term or permanent exclusions for disadvantaged pupils.
· Observations, pupil voice and pastoral records tell us that disadvantaged pupils are well supported, feel safe, and are ready to learn.
· As a result of our attendance strategy, attendance remained above national average at 94.1%. We are aware of the importance of good attendance and therefore will continue to prioritise our work to secure good attendance for our disadvantaged children.
Engagement and Wellbeing 
· Targeted TLG mentoring and access to the PAT dog have supported wellbeing and have helped mitigate the impact of external pressures and additional needs. We know this because we had identified the risks of disengagement for 2 PP children who then transitioned successfully in to year 6 and our CPOMS records show a decline in significant behaviour concerns.
· As part of strategy we have ensured that all pupils eligible for pupil premium have participated in all trips (including residentials) and enrichment activities provided by the school. 
· In response to a parent survey, our sports coach adapted the timing of a multisport club to enable more disadvantaged children to attend. This lunchtime club is open to all children, but PP children have priority allocation. All disadvantaged children who wanted to join the club were able to join.
· Our aim was for all disadvantaged children to attend at least one extracurricular club. As a result of this strategy, 21/23 PP children have taken part in an extra-curricular club. 
Although we were successful in encouraging our PP children to join our extra-curricular activities, we became aware that we were actively encouraging individual children.  Therefore, we adapted our approach so that our programme is designed for our disadvantaged children that will also benefit all our children.
Are We on Target to Achieve Our Strategic Outcomes? 
Based on our assessments, the school is on track to achieve the outcomes outlined in our strategy. While progress has been made in closing gaps in attainment, we acknowledge that ongoing efforts are required to provide equity for our disadvantaged children.
Assessment of the Previous Pupil Premium Strategy Plan: 
Our assessment shows that the intended outcomes were mostly met. While progress has been made in improving teaching quality and providing individualised support and academic outcomes are strong for our disadvantaged children.  There remains a gap in outcomes between our disadvantaged and non-disadvantaged children. 
Our support for the welfare and wellbeing of our children was successful are we will take that learning forward to build a strategic approach.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Nessy
	Nessy

	TLG Mentor Support
	TLG

	Therapy Dog
	PAT 



Service pupil premium funding 
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	In September 2024,  3 Service families joined St John’s which has increased the number of children in receipt of SPP to 11 children. 
· We identified all the individual children’s needs through assessment and wellbeing checks.
· 2 children received ELSA support
· 3 children received PAT dog support
· 1 child received TLG Mentor support
· All school trips were paid for
· Training for Service Child Lead ready for 25/26


	The impact of that spending on service pupil premium eligible pupils

	Pupil Survey tells us that all our service children feel safe at school
Parents tell us that they were happy with the additional support
All service children had attendance over 93%
All service children working at at least ARE in Reading Writing and Maths
Service children represented in Collective Worship committee, House Captains and school council.
All service children took part in at least on extra curricular activity.



Further information 
	Additional activity 
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium. That will include: 
· Ensuring strong and effective links between this strategy and our strategies for safeguarding pupils and for pupils with SEND, which prioritise those pupils who are already disadvantaged. 
· Embedding more effective practice around feedback. EEF evidence on feedback demonstrates significant benefits, particularly for disadvantaged pupils. 
· Supporting mental health leads in schools to ensure that they have received the right training and have the right tools in order to secure effective practice and pupil outcomes. 
· Offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate. 

Planning, implementation, and evaluation 
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had had the degree of impact that we had expected and how we further develop our work. 
We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, and conversations with leaders, teachers and pupils, in order to identify the challenges faced by disadvantaged pupils. 
We looked at several reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. 
We used the EEF’s implementation guidance to help us develop our strategy.  We will continue to use it through the implementation of activities. We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for children.



9
